
PARENT INFORMATION:
1. Index.

2-3. Literacy: parents: make the world of difference.

4. Personal coping strategies for parents.

5-9. “Parent & Community Participation Learning Difficulties. 

10. A Mother’s Journey.

11-12. Summer Reading Tips for Parents.

13. What we can learn from playing cards.

14-15. About Play.  

16. Child Development and Schooling in the Early Years.

17. The ideal teacher of a child with LD.

18-21. Parents can make a difference.... getting off to a good start.
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Teachers knowledge needed: Multisensory teaching of basic language skills. 2011 (3rd ed.) Birsch, 
J. R. Paul H Brooks publishing company.

The IDA’s Knowledge & Practice Standards for Teachers of Reading calls for universities to 
base  courses on the following standards: Also, accents can affect the sound of a vowel. 

               *Foundation concepts on oral & written language learning. 

 *knowledge of dyslexia and other learning disorders. 

 *interpretation & administration of assessment for planning instruction. 

 *structured language teaching: 

  *phonology. 

  *phonics and word study. 

  *fluent, automatic reading of text. 

  *vocabulary 

  *text comprehension 

  *handwriting, spelling, and written expression 

  *ethical standards for the profession 

Chapter 8. Teaching Reading: 

The effects of the gaps in teacher knowledge have been  documented. Moats 1994 
seminal study noted that teachers who understand language, will understand the puzzling error 
that their students make… p. 52. Moats, L. C. (2010): Speech to Print: Language Essentials for 
Teachers. (2nd ed.) Baltimore: Paul H. Brookes Publishing Vo. 

  *Schwa is often found in words of Latin origin in the unaccented prefixes and/or 
suffixes. Schwa is common in longer words of Latin origin, and often the 1st syllable is accented 
as the 2nd has the schwa sound.  

 Listening for unstressed vowels in open & closed syllables is an advanced skills that those 
with reading difficulties will need to learn.  p. 103: -ion/ -ian?????      Chameleon prefixes: il/  
ir/  im     Learning Latin roots and their affixes can open up hundreds of thousands of words. 

 TEACHER KNOWLEDGE:(summary p. 170). 

 Piasta et al (2002) studied 42 first grade teachers and found a correlation between 
teacher knowledge of decoding, whether they taught decoding and gains in word reading. 

 *teachers at the 75th percentile or above for knowledge who consistently taught decoding 
had the highest gains. 

 *teachers at or below the 25th percentile who didn’t teach decoding had the lowest gains. 

 Knowledgeable teachers knew: 

*The phoneme/ grapheme count for the following words is: 
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fish (3/3) church(3/3) sent (4/4) split (5/5) mix (3/4…/ks/) 

 *the 6 syllable types are: closed, open, V-C-e, vowel teams, R controlled, final stable 
syllables. 

 *the syllable/ morpheme count for the following words is: darkness  (2/2)  instructor   
(3/3 salamander (4/ 1)  phonology (2/ 2)   polyglot (3/2) 

 *these are inflectional endings: -ing  -s  -ed 

 *these words are accented on the 2nd syllable: canteen, extreme,  duet,  unite 

 * *these words are irregular for reading: said, sword, walk. 

   

Chapter 9: Teaching Spelling: 

Phonetics, Phonology and Phonics: 

Importance of teacher knowledge of phonetics & phonology (Brady & Moats, 1997): 

 *understands the reading & spelling errors of her students and can provide 
therefore provide corrective feedback. 

 *understands how speech sounds are made and so can provide correct visual 
models and understand why students can’t segment correctly (eg not hearing the /n/ in sing). 

 *spelling train as chain is understandable because /t/ and /r/ have similar places 
of articulation as /ch/. (p. 257). 

Chapter 10: Fluency: Good teachers are alert to the importance of focusing on sub 
skill accuracy and frequent practice for fluency (use the examples in table 10.2  to teach needed 
skills.) 

 1. clarifying/ amplifying/ practice with a brief and potent routine. 

 2. commit to engage in this 5 minute routine.  

 Teacher take away about fluency in learning to read. 

*Do not assume. Find out the fluency level of your struggling reader. Non fluent reading is an 
impairment you can do something about. 

*Do not trade off speed for accuracy or comprehension; keep the minds tuned to sense. 

*Practice is an art, a science, and a pleasure that depends on teacher skill. Seeing the fruits of  
practice & charting student progress is powerful motivation. 

*Consider making the full use of short, intense, & frequent teach-it/  practice-it sessions (10 
mins, 3-5 times per week, 5 minutes two times per day. 

*Caution: students are different. Many respond to speed wok with alerted attention and focussed 
effort. Others become anxious. .. be aware…. 

 pp. 315-316: case studies.  

 Photocopy 317-320: assessing oral fluency. 
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Chapter 15: Planning Multi-sensory Structured Language Lessons and the 
Classroom environment: 

Teacher benefit from planning MSLE lessons: a typical lesson involves. 

 *review of sounds & letters previously taught. 

 *P.A. activities at appropriate levels incorporated. 

 *Systematic review of words for oral reading. 

 *words incorporated into separately read sentences and short paragraphs of connected 
text based on what has been taught. 

 *spelling words from dictation that reflect the same spelling pattern. 

 *new concepts carefully introduced & linked to students’ prior knowledge through 
discovery learning. 

 *handwriting integrated deliberately to help reinforce the memory of the letter sounds & 
forms & to stress automaticity and legibility of writing. 

 *Activities for comprehension strategies & composition. 

 *direct instruction of vocabulary development. 

 Program fidelity can be assured in this cyclical teaching format. Everything is taught 
cumulatively to build the concepts for reading & spelling, one step at a time…systematic review 
and revision. 
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Benefits of lesson planning: 

Chapter 16. Instructions for older students with a word-level reading disability. 

 Many teachers do not know how to teach this content. These older students who are 
still struggling at the very basic level, need a totally different approach: in depth word 
structure. Unfortunately their teachers can’t do this either. They also lack core information 
about phonology, orthography, and morphology (American Federation of Teaching, 1999; 
McCutchen et al, 2002). 

 Teachers who teach intensive interventions in alphabetics must be given specific training 
(Curtis, 2004). They need targeted professional development and ongoing support. 

Instruction with word-level deficits: what to teach p. 493:  

 Letter patterns, structural features of predictable speech sounds, identify syllable 
patterns and how to break words into manageable units, recognition and meanings of prefixes, 
suffixes, inflectional endings and roots, vocabulary instruction interwoven into word-study 
work.Boardman et al, 2008; Murray et al, 2010. (word level) 

 Kuhn, Schwanenflugel & Meisinger, 2010; Samuels & Farstrup, 2006; Wilson, 1989: fluency 
work beyond speed, including oral reading prosody with an emphasis on comprehension.  

 Sturgis & Patrick, 2010: advance to more advanced work when mastery is achieved. 
Includes: 

 *phoneme/ grapheme instruction.         
*Study of word structure for decoding.        
*Word reading (accuracy/ automaticity focus)       
*Connected text reading  (prosody/ automaticity focus)       
*Study of word structure for spelling.        
*Word/sentence dictation. 

Accuracy and Automaticity of single-word reading: 494. These deficits cause ongoing problems 
with reading & spelling. Teach the sounds (see list and also information in Pupil Notebook 
document). Take care with sequence in which sounds are taught. Teach all to mastery. Model the 

For teachers : For students: 

*All levels of language are incorporated in 
the same instructional period. 
*Multi sensory learning provides many 
students responses &teacher feedback 
opportunities. 
*Diagnostic & prescriptive approaches allows 
adaptation & differentiation for student 
learning. 
Use of well- defined scope & sequence of 
language concepts. 
*lesson plans help organise skills, materials, 
& presentation. 
*appropriate pairing with short intervals of 
intensive instructions

*Structure & consistency to each lesson. 
*Active participation within a daily 
prescribed order helps keep focus on 
building skills. 
*Charts for visual reminders & manipulatives 
to prompt strategies using all sensory 
systems. 
*Integration of skills learned and & 
connection of new learning to acquired 
skills. 
*Consistency & structure promotes student 
organisation. 
*Time to review and practice what they are 
leaning.
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sounds and have students repeat them correctly after you. Practice in 2 directions: 1st for 
decoding (students look at the letter & name the sound) and 2nd for spelling (students hear the 
sound and identify the letter). 

Chapter 17: Adolescent Literacy. 

 5. What content area teachers should know about adolescent literacy: National 
Institute for Literacy, 2007. Like the others, they discuss vocabulary and comprehension, but 
also add morphology. 

 Vocabulary: pre-teaching new vocabulary assists comprehension; direct and explicit 
teaching of vocabulary by content-area teachers helps in the learning of key content vocabulary, 
and gives chances for the student to make connections to related words & background 
knowledge. 

 Text Comprehension:  content area teachers should include the following comprehension 
strategies into their content area instruction: generate questions, answer questions, monitor 
comprehension, summarise text, use text structure, use graphic and semantic organisers. 

 Writing: content area teachers should teach the steps of the writing process: planning, 
drafting, revising, editing.  (Torgesen, 2007 also supports the importance of writing in the 
reading process). 

Also on p. 528: decoding and reading fluency as the two basic reading components that are 
deficit areas for some readers. It describes each component, explained what good readers do, 
and the challenges facing struggling readers. 

 Decoding or word identification: decoding is “reading”/ being able to match sound to 
print and sort words form groups of letters. It involves phonemic awareness and phonics. 10% of 
adolescent readers struggles with decoding. Needs intensive, explicit etc etc interventions. 

 Fluency:  Practice (frequent & regular) is essential to promote fluid, accurate text 
reading. Provide models of reading fluency by reading aloud to students, engage students in 
repeated oral reading of texts, guided oral reading and partner reading. 

 p. 527: a combination of word analysis and reading comprehension skills 
taught by a skilled reading teacher and reinforcement and elaboration of these skills 
by content area teachers is the best way to improve adolescent literacy (Torgesen, 
2004) 

Professional development: 

 Carnegie Council on Advancing Adolescent Literacy (2010): recommended as a bare 
minimum that all middle and high school teachers should have a working knowledge of: 

 *How literacy demands change with age & grade. 

 *How students vary in literacy strength and needs. 

 *How texts in a given content area raise specific literacy challenges. 

 *How to recognise and address literacy difficulties. 

 *How to adapt and develop teaching skills over time. 
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534......> planning interventions at school, district and state level (U.S.) 

Chapter 18. Learning strategies and study skills: SkORE system: 

Often the students who get the highest marks are not the smartest in the class. They have 
learned ways to maximise their effort and to ward off problems.  They need the training of 
specially trained instructors. See p. 726 Appendix B at the end of the book. For teacher training 
courses. 
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